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From May 2013 until June 2015, I 
had the pleasure of piecing together 
the Character, Culture and Values 
conference. It was a process of inquiry, 
consultation and dialogue, which I hope 
will continue to evolve after the event. 
The intention was to curate an event 
WKDWUHÀHFWVWKHFXUUHQW6FRWWLVKFRQWH[W
and to establish and empower a diverse 
community of interest around the themes 
of character, values and citizenship 
education. The success of the event was 
a result of this diversity, as well as the 
involvement and equal participation of 
children and young people.
 
During the course of the conference, 
a number of observations were made 
that this work was fundamentally about 
people and how we come to know, do, 
relate and ‘be’.
It also became apparent that the 
event, having attracted a broad group 
of professionals, practitioners and 
organisations, had in fact established 
a fraternity; a community of interest 
that represented a wide variety of 
perspectives and practices. 
It is my hope that this event helps 
to support the excellent progress 
being made in Scottish education by 
strengthening and consolidating existing 
practice and policy, and that we can 
collectively move towards the cultural 
changes necessary for securing the 
best possible outcomes for children and 
young people in Scotland.
The Conference was supported by 
a grant from The John Templeton 
Foundation and sponsored by the 
6FRWWLVK4XDOL¿FDWLRQ$XWKRULW\
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committee and partner organisations 
including CBI Scotland, Education 
Scotland, GTCS, The Improvement 
Service, Investors in People, The Jubilee 
Centre for Character and Virtues at 
University of Birmingham, Keep Scotland 
Beautiful, Scottish Government, SQA, 
Scottish Youth Parliament and University 
of Strathclyde. 
Thank you in particular to Dr Katherin 
Barg and Professor James Conroy from 
University of Glasgow for their advisory 
and logistical support of the conference.
Lastly, thank you to Dr Joan Mowat, 
University of Strathclyde, for her advice 
and support and for producing this 
succinct and readable report which will 
be a tremendous help moving forward.
Thank you to our sponsors
5Character education is not a new 
phenomenon – it has been with us since 
the days of Aristotle and it has taken many 
shapes and forms. Some might argue 
that character education is already well 
represented within the Scottish curriculum 
through the health and wellbeing strand 
of ‘Curriculum for Excellence’, the 
SHANARRI (Safe, Healthy, Achieving, 
Nurtured, Active, Respected, Responsible 
and Included) indicators of ‘Getting it Right 
for Every Child’, the focus on the four 
FDSDFLWLHV6XFFHVVIXO/HDUQHUV&RQ¿GHQW
Individuals, Responsible Citizens and 
(-?HFWLYH&RQWULEXWRUVDQGRWKHULQLWLDWLYHV
such as ‘Sustainable Schools’, described 
by Bernard McLeary as ‘a school where it 
builds on the interest and the motivation, 
the conscience, the morality of young 
people, and it develops their capacity in all 
these.’ (Education Scotland website). Pre-
millennium there was an upsurge in interest 
in Scotland in values education (Scottish 
Consultative Council on the Curriculum, 
1995), with the Gordon Cook Foundation 
playing a key role in developments, and 
the millennium saw the introduction of 
citizenship education into Scottish schools 
(Learning and Teaching Scotland, 2000). 
However, Avis Glaze advises that, whilst 
globally, elements of character education 
can be seen, there is very little evidence of 
a systematic approach towards character 
education and it could be argued that, whilst 
Scotland has made great strides in this 
direction, there is a need for a systematic 
and sustained approach towards it.
 But, if Scotland is to develop 
character education more systematically, 
there are several key questions which 
need to be addressed: what is character 
education? Why is it important? What is 
the evidence base for it? If it is considered 
to be of value, what are the facilitators of 
and barriers to implementation? How does 
it articulate with other policy initiatives? By 
which means should it be implemented 
and who (or which organisation(s)) should 
be responsible for its implementation? 
How can progress be monitored and 
evaluated?
 Addressing these questions is 
beyond the scope of this short discussion, 
EXWWKH¿UVWRIWKHVHTXHVWLRQVLVLQ¿QLWHO\
PRUH FRPSOH[ WKDQ LW ¿UVW DSSHDUV 7KH
¿HOG RI FKDUDFWHU HGXFDWLRQ LV GHVFULEHG
by Arthur and Carr (2013) as being ‘rife 
with controversy’ (497) and Walker et al. 
(2015) characterise it as ‘a disconcerting 
variety of theoretical stances, 
conceptual assumptions and curricular 
FKDUDFWHULVDWLRQV¶  7KLV LV UHÀHFWHG
in a wide range of approaches towards 
character education, not all of which are 
compatible with each other and which 
are represented in what is, for many, a 
highly confusing landscape of ‘character 
education/development’, ‘virtues-ethics’, 
‘values education’, ‘citizenship’ (among 
many others). Berkowitz (2015), who 
has wrestled with this phenomenon for 
decades, cautions of the need not to 
get caught up in the semantics but to 
‘shape the character of our world and the 
character of our children.’ (Extract from 
Keynote)
 However, whilst recognising the 
FRPSOH[LWLHV LQ WKH ¿HOG DQG UHFRJQLVLQJ
also that it may never be possible to reach 
consensus and to reconcile what can often 
DSSHDUWREHTXLWHIXQGDPHQWDOO\GL-?HUHQW
conceptualisations and underlying 
Foreword
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philosophical and theoretical positions 
as to what character education is, it is 
important for Character Scotland, in 
particular, and for the Scottish community 
to come to a sense of what it stands 
IRU RWKHUZLVH LW ZLOO EH YHU\ GL-?FXOW WR
attract support and move forward. This is 
compounded by the negative connotations 
and what Kristjánsson argues are myths 
surrounding character education (2013) 
some of which are founded on notions 
of character education as being ‘old-
fashioned’, ‘not relevant’, ‘anti-democratic’ 
(concerned with compliance and 
indoctrination), amongst other concerns. 
 As will become evident within 
this report, there are tensions around 
this quest. Is the goal of Character 
Scotland to reach consensus (if indeed 
this is possible) as to a set of desirable 
attributes/values (as some delegates 
suggest) or are there dangers inherent in 
this approach? Is it about producing sets 
RI µR-?WKHVKHOI¶ PDWHULDOV DV VXJJHVWHG
by another delegate or is it about a much 
more holistic approach?
Amongst them was the idea that character 
education is fundamentally about ‘A way 
RIEHLQJ¶,WLVQRWDQµR-?WKHVKHOI¶FRXUVH
but is primarily about relationships and 
the modelling of pro-social behaviour by 
adults in their interactions with children 
and young people. It is not an ‘add-on’ to 
the school or organisation but something 
which imbues all aspects of what the 
organisation does and stands for. It calls 
for high quality leadership and for self-
UHÀHFWLRQ DQG VHOIDZDUHQHVV DQG D
recognition that it begins with ourselves 
and our dealings with others.  It is about 
empowering individuals to ‘be all they can 
be’ (not in the sense of self-grandisement) 
and creating the conditions in which this 
can happen. This means recognising the 
importance of human agency and that 
motivation comes from within and cannot 
be externally imposed. 
 Dr Tom Hamilton argued that 
character education is concerned with 
KXPDQ ÀRXULVKLQJ DW WKH OHYHO RI WKH
individual and at the level of society. It is 
concerned with moral behaviour and civic 
values, a perspective shared by Professor 
Berkowitz and Dr Avis Glaze. So, one of 
the priorities is to give full consideration as 
WR ZKDW ZH PHDQ E\ µKXPDQ ÀRXULVKLQJ¶
and how it can be supported.
 Character Scotland clearly has a 
very important role to play in this quest 
and it is evident that in its short existence 
it has garnered support from a wide range 
of constituencies which are keen to forge 
partnerships and to continue to work 
collaboratively together and work with 
Character Scotland to create a warrant 
for character education in Scotland and to 
make the rhetoric reality.
 At the end of the report a series 
RIFKDOOHQJHVDUHLGHQWL¿HGIRU&KDUDFWHU
Scotland in taking this agenda forward, 
some relating to managing the expectations 
of the organisation and others relating 
to the relationship of Character Scotland 
with the wider policy context. These are 
followed by a set of recommendations.
 I would draw to your attention 
the companion booklet to the conference 
which draws from a wide range of 
perspectives from those who played a 
key role in the conference. Let’s keep the 
dialogue going.
6RPH YHU\ FOHDU DQG SRZHUIXO
PHVVDJHV HPHUJHG IURP WKH
FRQIHUHQFHZKLFKVKRXOGKHOSWR
VWHHUWKHZD\LQWKLVUHVSHFW
77KLV FRQIHUHQFH WKH ¿UVW RI LWV NLQG
LQ 6FRWODQG UHSUHVHQWV D VLJQL¿FDQW
achievement for Character Scotland 
which, since its inception has made 
an impact in Scotland reaching out to 
a wide range of constituencies and 
key organisations, such as Education 
Scotland, the General Teaching Council for 
6FRWODQGDQGWKH6FRWWLVK4XDOL¿FDWLRQV
Authority, amongst others, a credit to the 
dynamic and committed team behind it. 
However, what perhaps distinguishes 
the organisation, as represented within 
the conference itself, is its wide reach 
both in geographical terms (national, UK, 
international) but, more importantly, its 
extension beyond traditional schooling to 
encompass the pre-5 sector, further and 
higher education, the 3rd (charitable) 
sector, parents’ organisations, policy 
makers, industry and business, bringing 
together an eclectic mix of people to 
the conference. However, true to its 
ideals, at the forefront of the conference 
were young people themselves, with 
the contribution from the Scottish Youth 
Parliament (SYP) of particular note. 
All young people presenting at the 
conference were a credit to themselves, 
their schools, their families and, more 
broadly, the nation.
1.2 Conference Aims and 
Objectives
“If we want a society in which citizens care 
about one another – in which qualities 
such as honesty, integrity, fairness, 
courage, and optimism are pervasive 
and violence of any kind is discouraged 
– we have no choice but to nurture these 
qualities in our homes, in our schools, 
and in our communities.”
'U$YLV*OD]H.H\QRWHDGGUHVV
One of the key objectives of the 
conference was to explore and build on the 
continuing global shift towards character 
and values-based education. It aimed to 
provide a platform for wide-ranging and 
creative discussions focussing on how 
we can best support young people to 
deal with the complexities of life, learning 
and work in the 21st Century. Through 
engaging with a wide range of questions, 
such as, ‘How do we learn to be human, 
and why is this important?’ ‘How do we 
empower people and communities to 
make the most of their strengths and 
values?’ the conference aimed to provide 
the opportunity for delegates to connect 
DQG EH LQVSLUHG WR ¿QG WKDW FRPPRQ
ground. 
1.3 Conference Structure
The Conference was structured around a 
series of Keynote addresses delivered by 
a wide range of speakers from academics, 
to members of the SYP, school children 
and a business entrepreneur. These 
were interspersed with parallel session 
seminars of extensive scope, reaching 
out to a wide range of audience interests, 
culminating in an Open Space session, a 
means of empowering delegates to lead 
1. Introduction
1.1 Background
8RQLVVXHVRIVSHFL¿FLQWHUHVWWRWKHPVHOYHV
in informal dialogue with colleagues. The 
Inspire>Aspire ‘Global Citizens in the 
Making National Awards’ were presented 
LQWKH%XWH+DOO$¿QDOERQXVIRUWKRVHZKR
opted into an additional day was an outing 
to New Lanark to celebrate the lifework of 
Robert Owen. The Conference dinner was 
well attended and was addressed by Kerry 
Young who illustrated her talk with her 
publications.
The Cabinet Secretary, whilst not addressing 
character education directly, talked about a 
range of policy initiatives in Scottish education 
which focus upon aspects of character and 
pupil wellbeing including ‘Getting it Right for 
Every Child’; the values-based approach of 
‘Learning for Sustainability’ and the GTCS 
revised professional standards, amongst other 
initiatives, and talked about the key challenges 
facing Scottish education (such as the gap in 
attainment) and the Scottish Government’s 
response to them.
2.2 Keynote Addresses
2.2.1 Dr Avis Glaze, President of Edu-
quest International Inc. and former 
Superintendent of Schools and Director of 
Education in Ontario, Canada.
Dr Glaze, recipient of the Robert Owen 
award, gave an inspirational address 
in which she drew from her experience 
WR UHÀHFW XSRQ D V\VWHPDWLF FKDUDFWHU
development programme which involved 
the community in its widest sense from 
all within the school community, to the 
business community, politicians and all 
stakeholders who have a vested interest 
in the success of the education system 
and the building of peaceful, just and 
harmonious communities.
The key message of the address is that 
education worthy of its name is essentially 
about character. A fundamental purpose 
of education is to socialise the next 
generation into the cultures, values 
and ways of being of a society. Such a 
process is essentially holistic – it is not 
enough to educate minds, we also need 
to educate hearts. Drawing from Gary 
Marx’s 21 trends for the 21st century 
(2014), Professor Glaze discussed some 
of the moral and ethical challenges facing 
young people relating to advances in 
science, living in a multi-cultural society 
and within a digital age, and the role 
which character education could play 
in helping them to develop the critical 
faculties and resilience required to face 
up to these challenges in a moral and 
HWKLFDOZD\ 6KHWKHQVHWRXW WRGH¿QH
what character education is, initially by 
setting out what it is not (cc. Fig 1).
2. Reflections on the Event
2.1 Address by Angela Constance MSP, Cabinet Minister 
for Education and Lifelong Learning
9VFKRROVWDNLQJRQWKHUROH
RISDUHQWV
FRPSOLDQFH
LQGRFWULQDWLRQ
DWH[WERRNRUDPDQXDO
H[FOXVLRQDU\
UHLOJLRXVH[FOXVLRQRU
LQGRFWULQDWLRQ
LPSRVLQJDVHWRIPRUDO
VWDQGDUGV
It is not
µ,WWDNHVDYLOODJHWRUDLVHD
FKLOG¶
WKHGHYHORSPHQWRIFULWLFDO
FRQVFLRXVQHVVDQGVNLOOVWR
HQDEOHFKLOGUHQDQG\RXQJ
SHRSOHWRPDNHLQIRUPHG
PRUDODQGHWKLFDOMXGJHPHQWV
VHOIPDQDJHPHQWDQG
GLVFLSOLQH
FRPSHWHQFLHV
VWDQGDUGVRIEHKDYLRXU
VWXGHQWHQJDJHPHQW
It is
)LJXUH'H¿QLQJ&KDUDFWHU(GXFDWLRQ
It is crucial that character development is 
embedded at all levels of the school, adopting 
an inclusive approach in which diversity is 
respected. It is not a ‘bolt on’ to the school 
but needs to be infused within the curriculum, 
reaching out beyond the school to its community. 
A critical aspect of the approach is the modelling 
of what it is to be of good character by the adults 
who come into contact with children and young 
people through their social interactions.
Dr Glaze observed that, within a global context, 
whilst there are elements of character education 
at play, there is very little evidence of systematic 
individual programmes of character education.
2.2.2 Bishopbriggs Community Ambassadors 
and Professor Kay Livingston
“Together they are more than the sum of their 
parts and they have demonstrated that High 
School pupils can achieve great things when 
they are given the opportunity to make a real 
GL(?HUHQFH´3URI.D\/LYLQJVWRQNH\QRWH
DGGUHVV
Professor Livingston introduced the 
Bishopbriggs Community Ambassadors, a 
group of senior pupils from Bishopbriggs 
Academy who, in 2014, with the support of 
6FRWW/D-?HUW\(DVW'XQEDUWRQVKLUH9ROXQWDU\
<RXWK 2-?FHU DQG WKHLU WHDFKHUV KDG VHW
themselves up as community champions. 
Their work has involved them in a wide range 
of voluntary activities within the school itself 
and bridging to the community, including 
raising money and awareness for Amnesty 
International and making bridges between 
the younger and older generations through 
supporting literacy in Primary and pre-school 
settings, befriending elderly people, setting 
up clubs for young people within the school 
and a host of other activities. The group 
was awarded the Diana Award for group 
10
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volunteering.
Professor Livingston built upon the points 
made by the previous speakers about the 
importance of knowledge translating into 
action. Her message was that character 
can best be encapsulated as ‘a way of 
being’ and ‘just something we do.’ Key 
messages to emerge from the young 
SHRSOHZHUHµMXVWGRLW¶µ¿QGLQJDVSDUN¶±
a common goal and shared vision, making 
an impact upon the wider community; and 
‘getting out there and experiencing it for 
yourself’ because it is the right thing to do.
2.2.3 Professor Marvin Berkowitz, Professor 
of Character Education and Co-Director of 
the Centre for Character and Citizenship at 
the University of Missouri
Professor Berkowitz described character 
education as being fundamentally about 
‘A way of being and most notably a way 
of being with others’. It is not a class, 
not a course. For most educators it is 
DERXW ¿QGLQJ GL-?HUHQW ZD\V RI EHLQJ
with all constituencies of the school, 
OHDGLQJ WR DFDGHPLF ÀRXULVKLQJ DQG WKH
development of moral human beings. 
7R EH H-?HFWLYH FKDUDFWHU HGXFDWLRQ
requires an understanding of both 
character development and the complex 
comprehensive approach required for 
H-?HFWLYH RXWFRPHV WR EH DFKLHYHG $
major challenge is to enable educators to 
understand character education in depth 
rather than at a surface level. Berkovitz 
draws from Paul Houston, the Former 
Executive Director of the American 
Association of School Administrators, to 
argue for the need to redesign schools 
to meet the needs of children and young 
SHRSOH PRUH H-?HFWLYHO\ +RZHYHU
fundamental to this is self-knowledge and a 
willingness to change at an individual level 
in order to impact upon the classroom, the 
school and beyond.
At the heart of character education are 
¿YH SULQFLSOHV HQFDSVXODWHG ZLWKLQ WKH
acronym PRIME:
• Prioritizing character education
• Relationships
• Intrinsic motivation
• Modeling
• Empowerment
In conclusion, Professor Berkowitz made 
WKHFDVHWKDWLQUHÀHFWLQJXSRQFKDUDFWHU
education, it is important not to be hung up 
with semantics. The key issue is to shape 
the future of our world and the character 
of our children. We are in the people 
changing business.
2.2.4 Josh Littlejohn: Entrepreneur
Josh is the owner and director of 
‘Socialbite’, a chain of sandwich shops 
which are based upon the principles of 
social business, inspired by the Nobel prize 
11
winner, Professor Muhammed Yunus’s publication, 
‘Creating a World without Poverty.’ 100% of the 
SUR¿WVDUHGRQDWHGWRDUDQJHRIFKDULWLHV±QDWLRQDO
and international – and the company seeks to 
provide opportunities for employment for those in 
social deprivation: 12 of the current 26 workforce 
were previously homeless. Josh was motivated 
by a social conscience and a desire to challenge 
social exclusion 
and the lack of 
social mobility for 
the disadvantaged 
in society for 
whom there is a 
metaphorical ceiling 
beyond which they 
struggle to progress.
2.2.5 After-dinner 
speech by Kerry 
Young
Kerry Young, 
author of The Art of 
Youth Work, Pao 
(shortlisted for the 
Costa First Novel Award and Commonwealth 
Book Prize) and Gloria, drew from her writings to 
illustrate the complexity of moral behaviour and 
judgements within the reality of people’s lives. As a 
youth worker she observed that there always has 
been ‘concern about the development of young 
people’s values and the sort of people they are to 
become’ (Young, 2006: 9).
2.3 Seminars
,W LVGL-?FXOWWRGRMXVWLFHWRWKHULFKQHVVUDQJH
DQG YDULHW\ RI WKH VHPLQDUV RQ R-?HU DW WKH
conference. These ranged from philosophical 
discussions as to the purposes of education and 
‘How do we learn to be human?’ to presentations 
from teachers and pupils outlining how they 
are developing character education within their 
schools; to 3rd sector organisations which 
promote character education; presentations 
from representatives of the Scottish Youth 
Parliament; presentations based upon current 
research into character education; explorations of 
character education through outdoor education; 
perspectives from youth work and community 
education; and an examination of how we might 
assess and acknowledge character within the 
IUDPHZRUNRIWKH64$+HUHLVDÀDYRXURIRQH
of the seminars: 
“I highly enjoyed the seminar led by Primary 7 
pupils and their teachers from Mount Vernon 
Primary School in Glasgow. The presentation 
gave very interesting insights into how the 
teachers implemented the Inspire>Aspire poster 
programme and why the pupils loved taking part 
in it. Also I was impressed by the high quality of 
the pupils’ presentations and their competence in 
answering questions from the audience.”
.DWKHULQ%DUJ5REHUW2ZHQ&HQWUH8QLYHUVLW\
RI*ODVJRZ
“The Scottish Youth Parliament seminar, ‘Young 
People and Character’ showed me how active, 
engaging learning about values and attitudes to 
things that matter - and don’t have ‘right’ answers 
- can be explored in a fun way with and by young 
people.”
0DUJDUHW7LHUQH\6FRWWLVK4XDOL¿FDWLRQV
$XWKRULW\
2.4 Open Space Discussions
The Open Space Discussions generated a wide 
range of meaningful insights: ‘The need for a 
collaborative, facilitative approach based upon 
trust’; ‘The importance of all individuals when 
driving through change (co-production)’; ‘The need 
to work with the wider community’; ‘Pushing things 
forward makes things happen through your actions’; 
‘competing agendas’; the need to involve the Scottish 
Government … One participant simply said, ‘The 
inspiration that Avis Glaze continues to be!¶
2.5 inspire>aspire Award 
Ceremony
‘inspire>aspire: Global Citizens in the Making’ 
is Character Scotland’s personal development 
programme for young people aged 10-18; it has 
been running in Scotland for the past 7 years 
12
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and this iteration of the programme has 
DWWUDFWHG SDUWLFLSDWLRQ IURP  GL-?HUHQW
Commonwealth nations and territories. 
According to Julie Thompson, 
Programme Manager:
“Pupils use our unique poster template 
and supporting pupil and teacher 
resources to complete our process of 
self-discovery and inspiration and this 
concludes with them making informed 
personal statements about their own 
IXWXUH DPELWLRQV  7KH ¿QDO TXHVWLRQV
ask young people about their vision 
for a better world and what they will 
personally do to bring this vision to life. 
We encourage pupils to turn this into an 
#iwill pledge , inviting them to tell the 
world about their vision and plan to make 
DGL(?HUHQFHVHHZZZLZLOORUJXN
An external panel of judges select the 
most inspirational pieces of work, and 
we celebrate these young role models at 
the inspire>aspire awards.”
Key expectations of the conference 
were that it would provide opportunities 
for people to enhance their own 
professional learning and to network 
and build alliances. An important aspect 
of this, for some, was gaining greater 
insight into what character education 
constitutes (and the evidence base for it) 
and to explore the concept of character 
and other related concepts, such as 
values. For others, being able to take 
away insights and practical ideas about 
how to take forward character education 
within their organisations was important. 
Focussing upon the place of character 
education within the broader policy 
context and the role that Character 
Scotland could potentially play in this 
quest were other expectations of what 
the conference would bring.  
People hoped to contribute to debates 
and to share insights from their 
experience of character education 
ZKLFK VSDQQHG D ZLGH UDQJH RI ¿HOGV
and sectors) and some hoped that it 
would be an enjoyable and inspirational 
experience. What delegates hoped to 
gain most of all from the conference was 
a desire for new knowledge, ideas and 
strategies to inform practice, building 
networks and partnerships not only 
during the conference but thereafter. 
Some were seeking inspiration to sustain 
WKHLUH-?RUWVLQWKH¿HOGµDVHQVHRIKRSH
enthusiasm and drive.’
3. Main Themes and Messages 
to Emerge 
Expectations of the Conference
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Challenging thinking
For many, the conference had served to 
challenge their thinking and, in some instances, 
to take them beyond their comfort zone: 
‘Marvin Berkowitz was a powerful speaker 
who disrupted my quiet acceptance of award 
ceremonies and badges.’ For others, it had 
FRQ¿UPHG WKDW WKH\ZHUH RQ WKH ULJKW WUDFNV
A small minority indicated that this had not 
been the case and questioned the relevance 
of character education for their professional 
context. For some, it had prompted questions 
around what character education is and the 
varied and wide nomenclature around it – 
‘character education’, ‘character development’, 
‘values education’, ‘virtues-ethics’, ‘citizenship’, 
‘global citizenship’,‘rights and wellbeing’, 
amongst others. Others had been prompted to 
think about how the development of character 
could be measured: ‘Can we be intentional 
DERXWLWJLYHQWKDWLWLVVRLQGLYLGXDO"¶5HÀHFWLQJ
upon the purpose of character education had 
been the focus of a few participants: ‘What 
are we trying to do and why?’ (an issue which 
had been raised by Professor Conroy in the 
opening address to the conference). One 
delegate had pondered about whether a set 
of ‘agreed positive character attributes in our 
Scottish cultural setting’ could be agreed.
µ7RFODULI\ZKDWSHRSOHPHDQE\
³FKDUDFWHUHGXFDWLRQ´,WKLQN,NQRZ
ZKDW,PHDQEXW,GRQRWRIWHQUHFRJQLVH
ZKDWRWKHUVVHHPWREHWDONLQJDERXW¶
µ7R¿QGDERXWWKLQNDERXWHGXFDWLRQLQ
PRUHLQQRYDWLYHZD\V+DYHSUDFWLFDO
PHDQVRILPSOHPHQWDWLRQDQGVWUDWHJLHV
WRWDNHEDFNWRVFKRRODQGKDYHD
QHWZRUNRIVXSSRUWWRKHOSDQGDVVLVW
ZLWKQHZLGHDV¶ 
µ,WKHOSHGD-蠀rPZKDW,DOUHDG\
VXVSHFWHGWREHWUXHWKDWFKDUDFWHU
GHYHORSPHQWQHHGVWREHWKHFHQWUDO
SXUSRVHRIHGXFDWLRQ¶
µ,QDOORIWKHVHPLQDUV,DWWHQGHGWKHUH
ZDVKLJKTXDOLW\GLDORJXHVXUURXQGLQJ
&KDUDFWHU(GXFDWLRQWDNLQJSODFH7KH
FRQIHUHQFHUHDOO\PDGHPHUHÀHFWRQ
P\LQÀXHQFHDVDWHDFKHUDQGZKDW
,FDQGRLQP\FODVVURRPDQGZLGHU
VFKRROWRSURPRWHDQGHPEHG&KDUDFWHU
(GXFDWLRQ¶
14
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Key messages to emerge for 
delegates
The most important message to emerge related to 
making character education a reality in Scotland 
– ‘Do more. Talk less.’ The modelling of pro-social 
behaviour by adults was considered to be an 
important element of this - ‘It sits on the shoulder, 
not the shelf’ - and the view was forwarded that 
it should be integral to the school and what it 
stands for. Another important aspect of this was 
raising awareness of the importance of character 
HGXFDWLRQPRUHZLGHO\5HÀHFWLQJXSRQWKHSODFH
and status of character education in Scottish 
education exercised the minds of some delegates. 
There was quite wide divergence in views with 
one delegate considering that there is a lack of 
coherence to character education in Scotland 
DQG WKDW LW GRHVQ¶W R-?HU DQ\WKLQJ QRW DOUHDG\
represented within ‘Curriculum for Excellence’ and 
other Scottish educational policies. Others drew to 
attention the need to aim for a research-evidenced 
approach; the need to achieve consensus around 
values; and looking to self as the starting point (‘It 
starts from looking in the mirror’).
The Conference acting as a catalyst 
for change
In giving consideration as to how delegates would 
change their practice arising from participation 
within the conference a range of ideas/strategies 
was forwarded. Acting as an advocate for character 
HGXFDWLRQDQGUDLVLQJLWVSUR¿OHZDVDQLPSRUWDQW
imperative for some. High quality leadership and 
a systems-level approach were important for 
others, focussing more broadly upon the level of 
the school, its culture, values, systems, structures 
and practices and investing in the professional 
GHYHORSPHQWRI VWD-? µ<RX FDQQRW ¿OO D FXSZLWK
another cup which is empty.’ Others were intending 
µ7KHGHEDWHLVQRWUHDOO\RQJHWWLQJµEX\LQ¶IRU
LWVLPSRUWDQFHDQGYDOXHEXWLVEDVHGRQZKDW
FKDUDFWHULVDQGKRZEHVWWRGHYHORSIRVWHUWKH
VNLOOVDWWULEXWHVDWWLWXGHVH-•HFWLYHO\¶
µ&KDUDFWHUFXOWXUHDQGYDOXHVDUHLPSRUWDQW
WKHLUIRUPDWLRQLQSHRSOHGHSHQGVRQULFK
GHHSDQGFKDOOHQJLQJH[SHULHQFHVVKDUHG
ZLWKRWKHUSHRSOHWKHVHFDQQRWDOOEH
SODQQHGIRULQDGYDQFH¶
µ7KHGHYHORSPHQWRIFKDUDFWHULVFULWLFDOLQ
JURZLQJZHOOHGXFDWHGUHVSRQVLEOH\RXQJ
SHRSOH0RUHVRWKDQTXDOL¿FDWLRQVDQG
VWDWXV¶
µ7KDWZHDVLQGLYLGXDOVKDYHGLUHFW
LQÀXHQFHEDVHGRQZKDWZHGRDQG
KRZZHEHKDYHWRWKHZRUOGDQGSHRSOH
DURXQGXV¶
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to modify their practice in working with pupils/
students/clients. For others, it was about personal 
goals – ‘having faith in character education.’ A few 
delegates focussed upon the role that Character 
Scotland would play in this endeavour (to follow) 
DQG LQ VFRSLQJ WKH ¿HOG WR GHWHUPLQH ZKLFK
initiatives were ‘out there’ and whether they were 
FRQVLGHUHGWREHH-?HFWLYHRUQRW
‘Think more about building strong, positive 
relationships within school.’
‘Find a way to integrate student-led action as 
an opportunity for every learner throughout their 
school experience.’
‘As an academic, it has prompted me to think 
more deeply about what constitutes character 
education and it would be my intention to deepen 
P\XQGHUVWDQGLQJRIWKLV¿HOGWRSXEOLVKZLWKLQWKH
¿HOGDQGWRLQFRUSRUDWHLWZLWKLQP\WHDFKLQJDWWKH
university.’
‘Share, share, share!! I hope to get management 
and colleagues on board in order to embed 
character education in all areas of school life.’
Tell them from us – Key messages 
to Policy makers
There was a wide range of perspectives with regard 
to the message that delegates wished to draw to 
the attention of policy makers, amongst which 
were the need to create time and space within the 
curriculum for personal growth and development; 
the need to embed character education within 
‘Curriculum for Excellence’; and the need for a 
cautious approach to implementation: ‘character 
education can’t become the latest ‘buzz word’/
initiative. We don’t want a crash and burn.’ It was 
considered important to invest in the professional 
development of teachers and leaders. A further 
delegate forwarded a perspective of character 
education as being ‘the umbrella protecting 
everyone else underneath’ and as being 
intentional (ie. it doesn’t just happen), cautioning, 
‘just because you think that that’s what you already 
have – it doesn’t necessarily mean it is.’
Some delegates drew to attention the danger 
of a curriculum focussed upon competencies/
outcomes/impact/standardised testing leading to 
a reductionist (rather than an holistic) approach to 
education and a focus upon ‘teaching to the test’, 
narrowing the curriculum. Others commented upon 
the relationship between academic learning on 
one hand and a more holistic approach, focussing 
upon the social and emotional development of 
the child, on the other: ‘Education is more than 
academic performance.’
A few delegates focussed more broadly on the 
type of society we wished to create in Scotland: 
‘When making policy choices think about the key 
messages here at this conference - what future 
society will your policies create?’ It was suggested 
that there is a need to understand more fully the 
linkages and relationships between character 
education and other current policy initiatives to 
support children’s rights and participation. One 
delegate warned about the dangers of government 
‘micro-managing people’s life-worlds’ and the 
bureaucratisation of learning.
‘Let’s turn the rhetoric of making Scotland a good 
place to grow up into reality. Value-based learning 
and development of strong resilient characters and 
FRPPXQLWLHV UHTXLUHV D FRQFHUWHG H(?RUW DFURVV
professions, organisations, communities, parents 
and young people to create an environment - the 
FRQGLWLRQV WKDW LQVSLUH RXU FKLOGUHQ WR PDNH D
better future.’
‘If we are serious about ‘Curriculum for Excellence’ 
we need to look beyond a competencies-based 
DQG VRPHWLPHV D µWLFN\ ER[¶ DSSURDFK WR
developing the potential of each child to the full. A 
focus upon values and character education may 
be one means of achieving this end.’
‘Character Scotland is raising the issue as an 
important feature missing from our landscape. 
Arguing for the civic is needing a steward and 
advocate such as Character Scotland.’
‘… it could be that what this requires is wholesale 
change in how we learn, how teachers are trained, 
how we think of our education system and what 
we want to get out of it and who should facilitate 
character education.’
CHARACTER, CULTURE   & VALUES  CONFERENCE REPORT
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Character Scotland’s role in 
moving the agenda forward
The vast majority of delegates were 
highly complimentary about the role that 
Character Scotland had played in putting 
character education more fully on the 
agenda in Scotland. The organisation 
was regarded primarily as a forum/hub 
which served a wide range of purposes 
DPRQJVW ZKLFK ZHUH UDLVLQJ WKH SUR¿OH
of character education and being ‘a key 
agent for change’; promoting dialogue 
and building networks; co-ordinating 
DQGVXSSRUWLQJZRUNLQWKH¿HOGKHOSLQJ
to bring greater coherence and clarity 
WR WKH ¿HOG DQG EULQJLQJ WRJHWKHU EHVW
SUDFWLFHLQWKH¿HOG$IHZGUHZDWWHQWLRQ
to necessary conditions for development 
such as the need for systems-level 
change. 
It was also considered that, for the 
agenda to move forward, there would 
need to be greater involvement of local 
DXWKRULWLHV DQG VHQLRU SROLF\ ¿JXUHV
D QHHG WR VFRSH WKH ¿HOG DQG WU\ WR
reach consensus as to what character 
education is and how it can be developed; 
FODUL¿FDWLRQ DV WR ZKDW FRQVWLWXWHV WKH
‘key elements’ of character; and to 
infuse character education across the 
curriculum, amongst other suggestions.
How Character Scotland can 
support future developments
The key elements related to 
communication. Some organisations 
wished to enter into dialogue with 
Character Scotland to create synergies; 
to work collaboratively together on 
developments and/or sought assistance 
from Character Scotland in disseminating 
the work of their organisation. Some 
looked for direct input from Character 
6FRWODQG LQ ZRUNLQJ ZLWK VWD-? DQGRU
young people. Some wished to seek 
guidance and support from Character 
Scotland in moving forward with character 
education. A few looked for Character 
Scotland to build upon current practice. 
However, one delegate cautioned about 
the dangers of the establishment of 
normative character standards in which 
some children might be seen to be 
GH¿FLHQW
Meeting Expectations
1. Managing the (sometimes competing) 
expectations of the organisation. (e.g. 
character education as imbuing the 
RUJDQLVDWLRQRUEHLQJµDSDFNDJHR-?WKH
shelf’).
2. Managing the scope of expectations of 
the organisation given that the conference 
has raised awareness and hopes of what 
can be achieved and that the organisation 
is relatively small and sustainable funding 
has yet to be secured.
3. Character Scotland has, quite rightly, 
QRWSLJHRQKROHGLWVHOILQWRDVSHFL¿FDUHD
HGXFDWLRQ DQG WKLV ZDV UHÀHFWHG LQ WKH
breadth and diversity of delegates at the 
conference, for which the organisation 
should be commended. However, this 
brings with it particular challenges in 
meeting the expectations of such diverse 
groups (and some of the feedback touched 
upon this point).
Clarity of Purpose
4. What is the goal of Character 
Scotland? Whilst, particularly in the early 
4. Key Challenges and 
Recommendations for 
Character Scotland
4.1 Key Challenges for Character Scotland
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stages, it is important to start the debate and be 
open to a wide range of views and perspectives, 
there comes a point at which Character Scotland 
will need to articulate clearly what it stands for 
given the very wide divergence in perspectives 
DV WR ZKDW FKDUDFWHU HGXFDWLRQ LV UHÀHFWHG LQ
GL-?HUHQWXQGHUVWDQGLQJVRIµFKDUDFWHU¶VRPHRI
which are not compatible with each other. This 
relates to the perspective forwarded about the 
ODFNRIFRKHUHQFHLQWKH¿HOG
5. Following on from the above, is the goal 
to achieve consensus as to what character 
education is? Is it, as one delegate suggested, 
to arrive at a set of desirable attributes/values 
to which all should aspire (an approach which 
another delegate warned may potentially lead 
WR GH¿FLW WKLQNLQJ ZKHQ FKLOGUHQ\RXQJ SHRSOH
‘don’t come up to the mark’)?
Matters of Perception
6. Character education has a long history and 
some manifestations of character education 
have their roots in a ‘philosophical tradition 
relying on conservative and hierarchical 
methods’ (Althof and Berkowitz, 2006). Negative 
perceptions of character education abound and 
whilst Kristjánsson (2013) critiques what he 
describes as the myths of character education 
WKHVH SHUFHSWLRQV PD\ EH GL-?FXOW WR VKLIW
(and, indeed, may have some basis in reality, 
even if tenuous) and may prevent people (who 
otherwise would be attuned with the philosophy 
of Character Scotland) from engaging with 
character education. As such, Character 
Scotland needs to think very carefully indeed 
about how it goes about ‘getting its message 
out there’ and how it markets itself, including the 
name of the organisation.
7. One key way of addressing some of the 
misgivings about character education is to build 
a body of robust research around it (not to ‘prove 
that it works’ but to appraise it critically). 
Character Scotland and the wider 
policy agenda
8. There is a need to take greater cognisance 
RI DQG DUWLFXODWH PRUH H-?HFWLYHO\ ZLWK WKH
range of policies (particularly those pertaining 
to education) that have aspects of character 
development inherent within them and are 
focussed upon wellbeing and human rights but 
perhaps also to act as an independent voice in 
relation to them.
9. In the short period of its existence, Character 
Scotland should be commended for the 
wide range of public bodies and 3rd sector 
organisations around the table but, for real 
change to be a possibility at the national level, it 
needs to enter into discussions/debate with local 
authorities and other key policy makers.
Current and former members of the Scottish Youth Parliament led a seminar session during the conference
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4.2 Key Recommendations (not in 
any specific order of importance)
1. Taking cognisance of the points above, give 
consideration as to how the expectations of the 
RUJDQLVDWLRQFDQEHH-?HFWLYHO\PDQDJHGZLWKLQ
current resources, enter into discussions at a 
national level with key policy makers about the 
sustainability of the organisation and seek more 
sustainable sources of funding which would 
allow Character Scotland to build and play a key 
role in character education in Scotland. Seek 
partners.
2. Through continuous dialogue and debate, 
HQJDJHZLWKVRPHRIWKHPRUHGL-?FXOWDVSHFWV
of character education and come to a consensus 
as to what the organisation stands for. How does 
it reconcile the competing philosophies and 
agendas and explore how we understand and 
VXSSRUWWKHFRQFHSWRIDµÀRXULVKLQJLQGLYLGXDO¶"
3. Engage more fully with the academic 
community and form partnerships that could lead 
WRVXFFHVVIXOELGVIRUIXQGLQJWRVFRSHWKH¿HOG
build a body of robust research around it and act 
as a body to disseminate current research.
4. Examine the articulation between character 
education and current policy initiatives in 
Scotland (particularly, but not solely, those 
pertaining to education) and build coherence in 
approach working in partnership with key policy 
organisations and policy makers, including local 
authorities.
5. Continue to actively support organisations 
and schools through promoting dialogue and 
GLVFXVVLRQ R-?HULQJ JXLGDQFH DQG VXSSRUW FR
RUGLQDWLQJH-?RUWVDQGDFWLQJ LQDQ\RWKHUZD\V
which are considered to be appropriate.
6. Recognise the importance of leadership at all 
levels, systems (national and local authority), 
school and at the level of the individual practitioner 
in taking this agenda forward and support 
endeavours to build leadership in Scotland (as 
through the auspices of the Scottish College for 
Educational Leadership).
7. Continue to act as one of the voices for 
character education in Scotland and strengthen 
bonds with other organisations which have at 
their heart the wellbeing of children and young 
SHRSOHDQGDÀRXULVKLQJ6FRWODQG
8. Look outwards to the international landscape 
DQGEXLOGSDUWQHUVKLSVDVH[HPSOL¿HGZLWKLQWKH
conference).
9. Quite simply, keep up the good work!
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